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Diversity and Equity

Student diversity can present itself in many different forms: race, culture, gender, ability, world view, background, values, socioeconomic status, language, and so on.  Western Protocol, Ontario, Quebec and Atlantic curriculum and foundation documents were reviewed from these perspectives.
Evidence in Documents
All documents explicitly make reference to the diversity of students in a classroom and the responsibility of teachers to accommodate the needs of all learners in their introductions.  The breadth and depth of the topics covered varies from province to province although there are very few suggestions for implementation.
The Western and Northern Canadian Protocol, in terms of diversity, focuses a great deal of attention on race, specifically Aboriginal Peoples and the diversity within Aboriginal groups.  A section entitled “Aboriginal Perspectives” is included on page 3 of The Common Curriculum Framework for K–9 Mathematics, May 2006 stating that Aboriginal students learn best through active participation, practical applications and oral communication.  Reference is made to the Aboriginal Language & Culture Project, a separate document containing suggestions on implementing outcomes specific to Aboriginal Language and Culture throughout schools.
The Ontario Curriculum Grades 1-8: Mathematics, 2005 has a specific section regarding English Second Language and English Literacy Development on page 28 which outlines the responsibility of teachers to incorporate appropriate instructional and assessment strategies to help these students.  Several sample strategies are given as well as reference to The Ontario Curriculum, Grades 1-8: English as a Second Language and English Literacy Development – A Resource Guide, 2001 for additional support.  In terms of equity, the Ontario curriculum identifies roles and responsibilities for students, parents, teachers and principals; students are expected to take responsibility for their own progress while parents are encouraged to become involved in many school activities as well as encourage students to complete their assignments at home.  Similarly, it is stated that teachers must address student needs and use a variety of instructional, assessment, and evaluation strategies.  These points are written as recommendations as it would be impossible to enforce such policies, however, it does not recognize the diverse family situations from which many students may come.
The Quebec Education Program, in both Elementary and Secondary School documents focus on diversity in a different manner: through the individuality of all students, and place a great deal of importance on language and culture of all groups.  It is stated that “Any discussion of the aims of the program must address the pivotal role of language and culture in the development of each individual.” (Secondary Education A Curriculum for the Twenty-first Century p. 7)   Culture is represented on many levels, as well as a general societal culture rather than one simply of ethnic origin and language is viewed and portrayed as the vehicle of thought, identity and freedom while culture is a means of self-perception and perception of the world.  “Schools have a role to play in helping students, through various experiences, to define themselves as individuals, to recognize their cultural identity and to be receptive to other cultures.” (Cross Curricular Competencies, p. 32, Elementary Program)  Cultural References specific to mathematics is also identified as important and is based more so on historical development of math throughout time.
Differentiation

Differentiation, an organized, yet flexible way of proactively adjusting teaching and learning to meet students where they are and help all students achieve maximum growth as learners, was also examined throughout the provinces curriculum documents.
Evidence in Documents
All documents discussed the importance of assessment and variety.  This can be directly related to differentiation as it is often rooted in assessment to provide teachers with the opportunity to determine different points of entry for their lessons.  

The Western and Northern Canadian Protocol states that there needs to be a balance between mental math, estimation, paper and pencil strategies, and the use of technology and manipulatives to meet the individual needs of students.

The Ontario curriculum discussed good teaching strategies as being based on clear expectations regardless of ability but require a variety of instructional and assessment tools and strategies.  With regard to teaching and meeting the needs of diverse learners, the Ontario curriculum discussed benefits of technologies in general but focused on “Exceptional Learners” who require adaptations and Individual Education Programs.
The Introduction to the Quebec Elementary curriculum states that “learnings have to be differentiated in order to meet individual educational requirements.” and the Quebec Middle School curriculum goes on to recognize their inability to solve the problem of unequal abilities but encourages teachers to use students’ interests and questions, to respect their learning styles and rates, to build on the strengths and prior learning of each student, and to take into consideration personal, social and family differences.
Again, the discussion of differentiated instruction throughout the documents were policy rather than implementation based.  Most documents based implementation on the teacher’s “professional judgement”.  This is not surprising as the diversity of students in a classroom is undoubtedly unique and it would not be realistic to list all possible strategies for differentiation.
Summary
The topics of equity, diversity and differentiation are covered in all provinces’ curriculum; however, it seems to be somewhat superficial.  The statements of intent and foundational practices all mention the use and requirement of such practices yet the ideas do not seem to be supported through consistency within the curriculum documents.

All provinces have a significant focus on communication in mathematics in various forms (with Ontario and Quebec identifying the impact on ESL students), the importance of cross curricular and integrated connections, and supportive, positive learning environments for all.  
In comparison, the Quebec documents appear to have the concepts of equity and diversity of all students most embedded while the Western and Northern Protocol acknowledge the views of Aboriginal students most specifically.  The Nova Scotia/Atlantic Framework recognizes the major elements of all topics, however sometimes it is through less explicit means than comparable documents.
When dealing with such broad topics of equity, diversity and differentiation, including all possible strategies for implementation would be a daunting task, however, referencing support documents that deal directly with given issues could be of an immense help.
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